





* ease of acquisition through gesture (physicality/natural or iconic sign);

e integration with the story unit for that level.

Targeted gesture activities include gesture/association teaching and gesture/association
review of words and their meanings, gesture teaching/review of language refinements, such
as the negative, past tense forms, etc.

TEACHER-LED SELF-EXPRESSION (TLSE)

This technique was developed as part of the Gesture Approach for students who are begin-
ning to recognize gestures and are able to name the associated words. During teacher-led
activities, the teacher communicates exclusively though gesture with the students as a
whole group. The teacher talk is scripted to provide a model and the vocabulary carefully
selected to demonstrate to teachers how to integrate and repeat formerly introduced ges-
tures in a variety of meaningful contexts. The teacher may support the students by initial
sound cueing or by silent cueing. The benefits of TLSE are manifested as students are
guided through ongoing contextualized spontaneous speech. They learn correct syntax by
viewing word order. This technique provides abundant opportunities to develop excellent
pronunciation while it maximizes production.

TEACHER-LED ACTIVITIES

These are whole group activities that are teacher-directed. However, students remain ac-
tively involved through the techniques of the Gesture Approach. In teacher-led activities,
students are provided with a model every step along the road to successful language acqui-
sition, from basic word-meaning and connection through simple, text-based internaliza-
tion of language patterns (play and song) to language-manipulation activities based on

the text. The teacher takes students even further into creative language use by modelling
cooperative storytelling (retelling and extension) and targeting refinements of the language
(grammar).

TEACHING VERSUS LEARNING

It is important to make the distinction between teaching and learning. Stories in Action!
aims to ensure that once students have been introduced to the word-gesture connection,
they see, use and feel that connection within a variety of different contexts on a rotational
basis, as the vocabulary introduced returns in the play, language-manipulation activi-
ties, gesture and gesture-association reviews, teacher talk, songs and games. Vocabulary

is experienced on an ongoing basis. It is important to constantly ask oneself the question:
Now that I have taught the vocabulary/concept, has it been learned? We know that it has if
the student is able to apply/use it in spontaneous production of the language (oral and/or
written).
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TOTAL QUESTIONS

A total question contains the answer within the question itself, and begins with do, does, is,
are, am or can (in the present tense). It is easier for the student to respond to a total ques-
tion than to a partial question. Total questions may be made very simple, by placing the
complete thought response at the end, e.g. Does the cat want to play or want to eat? The
total question may be made more difficult by embedding the response within the question,
e.g. Is the sky up or down?

VOCABULARY

Vocabulary is grouped into the following categories:
* basic vocabulary—common, high-frequency generic vocabulary necessary for com-
munication but not necessarily connected to a specific story unit;

e context-specific vocabulary— vocabulary related to a play under study.

WORD-GESTURE CONNECTION

Students make a connection between an individual word and its meaning by learning a
gesture. Through the Gesture Approach, teachers help students acquire meaning, visually,
kinesthetically and auditorially. The word-gesture connection allows for the development of
word concept.

WORD PATTERN

The arrangement of certain aspects of a group of words that have common elements with
respect to meaning, spelling and/or sound, e.g. the addition of ed to the verb rootin the
formation of the past tense for certain verbs.

WRITING PROCESS

The process involves completing an edited piece of writing. The writing process has several
stages:

* brainstorming ideas;

* selecting a topic, the purpose for writing and the audience;

* developing a plan;

e writing a first draft;

* reviewing and revising;

e editing and proofreading;

e producing a final copy.

WRITING SKILLS

The skills required to produce coherent, comprehensible, effective writing include: brain-
storming, organizing and sequencing ideas logically, using language patterns, structures
and grammar concepts correctly, adding detail where appropriate, applying correct spelling
and punctuation, and editing to correct errors in grammar, vocabulary, spelling and punc-
tuation.
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